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Pupil premium strategy statement: Thorplands Primary School 
 

1. Summary information 

School Thorplands Primary School 

Academic Year 2019/2020 Total PP budget £124 500 Date of most recent PP Review  

Total number of pupils 200 Number of pupils eligible for PP 93 Date for next internal review of this strategy Oct 2020 

 

2. Summary information 

 
 

3. Barriers to future attainment (for pupils eligible for PP including high ability) 

 

 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  Disadvantaged pupils are not in line with others in communication & literacy on entry to school  

B.  Some disadvantaged pupils do not leave primary school well prepared for secondary education. Some do not realise their potential for achieving a greater depth in their learning in 
reading, writing and maths. 

C. Ensure disadvantaged pupils develop strong learning habits & support SEMH issues to develop self-regulation, independence and self-esteem.  

 External barriers (issues which also require action outside school, such as low attendance rates) 

D.  Some children have lower attendance and need support with punctuality and need support with their readiness to learn 

E. Some children have less access to cultural and social experiences which would enhance their skills, knowledge and understanding and raise aspirations for future goals 

 

4. Outcomes  

 Desired outcomes and how they will be measured Success criteria  

Measure Score 

Reading  2     (-1 – 5) 

Writing -1.6 (-4.4-1.6) 

Maths -0.1 (-2.6-2.7) 

% Meeting expected standard at KS2  56% 

% Achieving high standard at KS2   0% 
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A.  Children who enter the school in Reception year with Speaking and Listening and 
Attention skills which are well below national expectations will reach age related 
expectations by the end of the year.  

Pupils eligible for PP in Reception class make rapid progress by the end of the year so 
that all pupils eligible for PP meet age related expectations. 

B.  Higher rates of progress across KS1 and KS2 for disadvantaged pupils The % of disadvantaged pupils on track to meet ot exceed the expected standard in 
reading, writing and mathsmatches or is improving towards that of other pupils in the 
school. 

C.  SEMH pupils supported to engage and interact with peers and adults in a calm 
manner and establish positive relationships and attitudes as well as learning to learn 
skills. Reduction in need to contact parents about incidents of behaviour. 

Fewer behaviour incidents recorded for on the school system (without changing recording 
practices or standards).  

D.  Increased attendance rates for pupils eligible for PP. Reduce the number of persistent absentees among pupils eligible for PP to 10% or below.  
Overall PP attendance improves from 82% to 96% in line with ’other’ pupils. 

E.  Increased aspirations of children; they have keen interests in variety of activities and 
develop skills in chosen activities. Meet a range of different professionals and positive 
role models. Access to resources to support development & school engages positively 
with parents. 

Pupil Voice, pupils continue to engage with activities out of school. Pupils reach 
proficiency level in activities they engage with (e.g. music, singing, sports) Positive 
discrimination used. Resources available. Parents voice and attendance at workshops 
shows improved engagement. 
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5. Planned expenditure  

Academic year 2019/2020 

The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted 
support and support whole school strategies.  

i. Quality of teaching for all  

Desired outcome Chosen action / 
approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will 
you review 
implement
ation? 

A 
B 
C 

All teachers are developed 
through coaching & 
deliberate practice to 
ensure day to day teaching 
meets the needs of all 
learners. Teachers embed 
meta cognitive & self-
regulation strategies in 
teaching 

Developing quality first teaching is more 
important than providing interventions for 
teaching that is less than good. Staff who are 
able to identify their next development steps 
are more motivated & this leads to greater 
teacher retention. (Leverage Leadership & 
EEF self-regulation & meta cognition) 

Senior Leaders will use instructional 
coaching to develop quality planning & 
teaching strategies (self-regulation & 
metacognition). There will be CPD for all 
staff on this and for the leaders who will 
coach. Teachers will monitor the progress of 
lower, core and higher prior attainers to 
ensure needs met. This will be embedded 
part of the monitoring & evaluation cycle. 

SLT Dec 2020 
 
 

A 
B 

NQTs attend NPAT NQT 
programme which further 
develops their practice. 

Early Career Teachers who have access to 
high quality professional development are 
more likely to feel supported and remain in 
the profession. They will develop their 
practice at a faster rate to ensure good 
quality day to day teaching in their 
classrooms.(DfE Early Career Framework) 

NQTs will be covered by our HLTAs to have 
further time for professional learning in 
addition to their protected NQT time. 

AHTs Dec 2020 
 
 

A 
B 
C 

All teachers embed 
feedback strategies in each 
lesson. Pre & Over 
learning in targeted groups 
or one to one sessions 
delivered by teachers & 
teaching assistants ensure 
learners respond to quality 
feedback. CPD on 
strategies for formative 
assessment (Shirley Clarke 
project) 

The best way to ensure pupils make 
progress is to provide them with feedback. In 
every lesson teachers harness the power of 
feedback. Each day has feedback time built 
into it to ensure where the class teacher/ 
teaching assistant works with children either 
one to one or in small groups with the aim 
that no child goes home with a 
misconception. 

AHT attend Shirley Clarke & train teachers in 
this approach. Coaching sessions focus on 
embedding approaches within classroom 
practice and reteaching small groups where 
misconceptions arise on the day they 
appear. Interim assessments monitor gaps in 
learning & ensure these are addressed in the 
following cycle with a focus on phonics, 
reading, writing & maths. 

AHT Dec 2020 
 
 

A 
B 

Developing teaching 
strategies through CPD: 
1. Handwriting training 
2. T4W 
3. Reading Fluency 

As stated by the EEF ‘Quality of teaching is 
one of the biggest drivers of pupil attainment, 
particularly for those from disadvantaged 
backgrounds. It is crucial, therefore, that 
schools focus all their resources (not just the 

Training days sets aside for quality trainers & 
schemes to be bought in. Embedding the 
new strategies will become part of planning 
focus and will be observed in lessons & 
books. 

SLT 
Reading 
Leader 
Maths 
Leader 

July 2020 
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4. Phonics 
5. CPA approach to maths 
6. Feedback  
7. Metacognition & self-

regulation 

Pupil Premium) on proven ways of improving 
teaching, such as tried and tested continuing 
professional development courses and 
feedback methods’.  
Handwriting and presentation is a whole 
school focus. The EEF Report Preparing for 
Literacy outlines ‘it is important to develop 
the foundations of a fast, accurate, and 
efficient handwriting style. As part of this, it is 
important to look at both the product and 
process of children’s writing.’  

A 
B 

Additional phonics training 
programme and input from 
the English Hub with 
targeted support for those 
that failed Phonics 
screening in Year 
½ and coaching from 
phonics lead to ensure 
quality delivery. 

EEF Literacy in KS1 recommendations: 
implement a synthetic phonics programme 

Delivery of phonics and reading will be 
monitored through learning visits,  
Most proficient staff will work with the 
neediest groups. Phonics data is closely 
assessed and tracked- 3-week progress and 
6 week turn around. End of Year 1 Phonics 
results shows that pupils made better than 
expected progress in reading and phonics. 

Phonics 
Leader 

July 2020 
 
 

Total budgeted cost £35,902 
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ii. Targeted support 

Desired outcome Chosen 
action/approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will 
you review 
implement
ation? 

C Disadvantaged children’s 
emotional needs are met 
through nurture provision. 

Raising attainment for many children in the 

school begins with their ‘readiness for 
learning’ A number of external factors mean 
that many children and families within the 
school require additional support with 
accessing learning. These factors may 
include finance, housing, deprivation, English 
as an additional language, migration, 
behaviour, safeguarding or attendance. 

Inclusion Leader will monitor progress of 
children who attend the nurture groups using 
boxalls. The provision will be reviewed half 
termly. 

Inclusion 
Leader  
 

Oct 2020 
 
 

C To develop a greater 
awareness of well-being in 
learners through social, 
emotional and mental 
health approaches. 
1. PSHE curriculum 

purchased 
2. Nurture Lunch staffed 
3. FSW/Learning Mentor 
provides support 
and space to 
discuss children’s 
emotional health and 
wellbeing for 
pupils/families.( Protective 
Behaviours/ Play 
Therapy/ Drawing and 
Talking/Lego Therapy/ Pet 
Therapy/Mindfulness) 

On average, interventions, which target 
social and emotional learning (SEL), have an 
identifiable and valuable impact on attitudes 
to learning and social relationships in school. 
They also have an average overall impact of 
four months' additional progress on 
attainment. SEL programmes appear to be 
particularly beneficial for disadvantaged or 
low-attaining pupils.  

Inclusion leader monitors implementation of 
these strategies.  

Inclusion 
Leader 

Oct 2020 
 
 

A 
B 

Small maths classes in 
Year 5 & 6 to support 
progress, particularly of 
higher attainers. 

EFF research regarding one to one and 
small group work indicate they will benefit the 
students. The EEF Toolkit suggests that 
targeted interventions matched to specific 
students with particular needs or behavioural 
issues can be effective, especially for older 
pupils. 

Timetable for HLTA in Year 5 & 6 Mon-Thurs 
Interim assessments show greater progress 
of these learners.  

Maths Lead Dec 2020 
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A 
 
B 

121 and small group 
provision of Nuffield Early 
Language Intervention for 
children in Reception.    

Some of the students need targeted support 
to catch up. This is a programme which has 
been independently evaluated and shown to 
be effective in other schools.  

Organise timetable to ensure staff delivering 
provision have sufficient preparation and 
delivery time.  
Consult local school which has used the 
programme to identify any potential barriers 
to good implementation. 

Reception 
class 
teacher 

Dec 2020   

Total budgeted cost £30, 275 

iii. Other approaches 

Desired outcome Chosen 
action/approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will 
you review 
implement
ation? 

D. Increased attendance 
rates    

Attendance Officer quickly 
identifies and supports 
families to improve 
attendance through 
breakfast club offers. 
Celebration assembly 
End of year celebration 
Provide data for Heads for 
termly attendance 
surgeries 
Weekly celebration- class 
attendance displayed on 
the door and cup 
Termly rewards for children 
achieving 100% 
attendance 
Rewards for punctuality, 
SLT 
on gates, displays and 
communication 
Meet and Greet adult 
where 
appropriate and catch up 
support/reintegration for a 
positive start to the day if 
late or a return to school. 

We can’t improve attainment for children if 
they aren’t actually attending school. NfER 
briefing for school leaders identifies 
addressing attendance as a key step. 
SLT/FSW/LM presence on the 
gate/door highlights the importance of being 
on time to maximise their learning. ‘Meet and 
greet’ for targeted families Sutton Trust 
information of the need to provide a 
consistently safe/comfortable environment. 
 

Fortnightly meetings with Head, Attendance 
officer & Family Support Worker to monitor 
progress and set plans for families who do 
not improve attendance. 
 

Head July 2020 
 
 
 

C 
D 

Family Support Worker 
identifies and engages with 

Raising attainment for many children in the 
school begins with their ‘readiness for 
learning’ A number of external factors mean 

Fortnightly meetings with Head & FSW to 
monitor work with families and engagement 
with school with a focus on disadvantaged. 

Head July 2020 
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our most vulnerable 
families. 

that many children and families within the 
school require additional support with 
accessing learning. These factors may 
include finance, housing, deprivation, English 
as an additional language, migration, 
behaviour, safeguarding or attendance.  

C 
D 
E 

Train additional Forest 
School teacher so we are 
able to provide Forest 
Schools approach in 
Nursery, EY and Year 1 in 
order to support the 
children in developing their 
well-being through different 
experiences.  

Overall, studies of adventure learning (EEF) 
interventions consistently show positive 
benefits on academic learning, and wider 
outcomes such as self-confidence. On 
average, pupils who participate in adventure 
learning interventions appear to make 
approximately three additional months’ 
progress. The evidence suggests that the 
impact is greater for those in a ‘wilderness’ or 
forest setting, though other types of 
intervention still show some positive impacts.  
It is suggested that adventure learning 
interventions appear to improve academic 
outcomes because non-cognitive skills such 
as perseverance and resilience are 
developed and that these skills have a 
follow-on impact on academic outcomes.  

Dedicated time for our Forest School leaders 
to support groups. Purchase of equipment, 
appropriate clothing.  
 

Inclusion 
Leader 

Dec 2020 

C 
D 
E 

To promote the use of the 
voucher scheme, which 
provides parents/carers 
with £100 to use annually 
towards extra-curricular 
trips, including residential 
trips. Money can be “rolled 
over” towards trips of 
higher cost to ensure all 
children can participate.  

Residential opportunities involve 
collaborative learning experiences with a 
high level of physical and often emotional 
challenge, including practical problem-
solving, explicit reflection and discussion of 
thinking (see also Meta-cognition and self-
regulation.)  
 

Communication with parents.  
 

Head Feb 2021 
 
 

A 
B 
 

Buy & embed a library 
provision and ensure 
reading for pleasure 
strategies become a part of 
quality curriculum provision 
for all. 

EEF Literacy guides state It is also important 
to remember that progress in literacy 
requires motivation and engagement, which 
will help children to develop persistence and 
enjoyment in their reading. Part of the 
building the culture of a love of reading is to 
have a well stocked, inviting library.   

Pupil Voice & visits to library. Reading 
Leader 

Dec 2020 
 
 

E Revision guides for Year 6 Access to resources at home Pupil Voice Y6 teacher July 2020 
 
 

E To promote Cooking in 
Schools through weekly 

More PP pupils aware of the impact on 
healthy eating on their well-being.  

Pupil surveys  D and T 
Lead 

Dec 2020 
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cooking lessons across all 
year groups.  

E Increase parent/ 
Community engagement 

knowledge of the school 
curriculum and through 
workshops, parent days. 

  SM Dec 2020 

E Pupils to 
access a range of 
social/cultural/ 
sporting 
experiences, visits and 

activities e.g.places of 
worship,visits to parks, 
farms etc. P 
Passport set up for 
experiences along primary 
school learning journey 
Raise aspirations through 
university visits, experience 
days and through 
subsidising residential. 

Interventions which target children socially 
and emotionally improve attainment by 
improving self- esteem and confidence which 
benefit disadvantaged and low attaining 
pupils adding as much as 4 months’ 
progress. Pupils have limited or no 
experience of country life / farms as well as 
cultural experiences of visiting theatres and 
live music performance. For pupils to access 
a range of social/cultural/sporting 
experiences 
 

More outdoor visits (to experience 
countryside / nature) More cultural 
experiences to embrace British Culture 
(theatre trips/ musical concerts/ museums 
Scheduled events to ensure coverage 

AHT Dec 2020 

Total budgeted cost £45 572 

 
 


